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A pilot pro^raa, established at Griffin Creek School 
(Bedford, Oregon) froa September 1970 to June 1 971 consisted of. f iv(^ 
I. aubach^t rained volunteer reading, tutors, ' an ezperiaental group of 
five fifth- and sixth-grade boys, and a control group of eighteen 
boyS and girls in a regular classrooa. The experiaentTil boys, reading 
at a second- or third-grade level at the beginning of the project; 
net four days a veek with th^ir individual tutors and once veekly for 
an "hour of group instruction. Control group students* were reading at 
levels ranging froa the second grade to the sixth grade. The 
Gates-MacGinitie Beading Tests (1965) were adainistered to both 
gTOups at^ the beginning and at the end of the project, vith the 
experiaental group' receiving an additional testing in April 1971* 
Results shoved that the ran^e Of reading gain for the experiaental 
group was froa nine to sixteen aonths,, that 100 percent of the 
experiaental group shoved a gain in the coaj^rehensive or vocabulary 
test sections, and that the range for the control group vas froa a 
loss of four months to a gain of 27 months, „vith 89 percent shoving 
some gain 4n comprehension or vocabulary. Appendixes provide reading 
scores, a lesson plan guide, and a rationale for lettex sound 
laneaonics. (JH) / . 
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PROBLEM: ♦ ' / ... " / 



A limited number ot students In Medford District 549G*8 Qlassrooins ' 
are unable to' function academically in reading skills at a level compar- .< 
able tb that of their' gradd peers* A ch^ld nay be Xinable to maintain a > 
constant gain in academic performance as a result of transferring from, 
another school district,, of having emotional.: probl'ems* or of receiving " 
inadequate training for .reading skills. / v . 

... • • 

The Oregon Board of Education, recdgnizing the problem of thft reme- 
dial rt^ddeVf requiested during the 1970 school year that each school district 
in the state submi't a proposal which Indicated plans for improving the 
^teaching of reading during the following three years. Each proposal was 
to be subiiiitced to the District School Bo&t'd iot approval before belfig sent 
to the Board'of Education. A modified 'plan ifor School District 549C was 
subsequently approved by the Board and submitted to the Board of Education 
during the 1976-71 school year. 

One of the items proposed In the plap to improve the teaching of read- 
ing was the introduction into the .District's teaching process of Laubach 
trained volunteer tutors who woulrd assist students on an individual basls^ 
during the school day. The proposed use of taubach trained volunteer 
tutors was intended to supplement the establjLshed remedial reading program 
In the elementary and secondary schools* 

The Dletri-ct's remedial 'reading program for' the elementary level util- 
izes two full-time reading clinicians who serve thirteen elementary schoolse 
'The method of teaching vaiies— the clinician works in the classroom with 
the children or che children receive remediation iff another learning area 
of the buildings When the children are placed in grdups» <4k maximum of "^six 
students is permitted^ • 

'The' secondary schools in the District have a minimum of one reading 
teacher to each building. Reading classes at the secondary level are both 
developmental anjl remedial- \ 

ill order to implement the proposed innovation — the use of Laubach 
tra^ined volunteer tutcts — a pilot program was established at Griffin Creek 
School for this j^eriod from Sepcember, 197*0 to June, 1971. ' Five Laubach 
trained volunteer i:u*''::rs mez with the principal of the school, a research 
person,' and a reading clinician, for conferences which determined the object* 
ives ol the tutorial progi:a»Ti and the method of assisting ip the reading 
instruction ot rhe live i^r.udents. A decision to include a control gr^s^p for 
the pilot prwje-^.t wah re-dr.hed by che team of staff and volunteer tutorse 
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RESEARCH DESIGN <■ 

* * ' 

The rasMrch design consisted .>{ in experlnental group of five fifth 
and sixth grade boys and a control group of eighteen boys and girle^ in one 
classroom; The teacher of the control group classroom students had received 

trainii^g in the teaching of reading beyond the required courses for elemen-' 
tary teaching certification. The teacher was also a Laubach trained tutor. 
However, the teacher used no Laubach printed materials In the classroom dur- 
ing the experimental, period. ' 

The Laubach trained volunteer tutors ranged in background from reading 
clinicians who were certificated teachers to volunteers who had received 

only Laubach tutor training. • " ' ^ 

.Th'e experimental jgroup students met four days a week with their indi^ 
vldual tutors and once weekly for an hour of instruction as a group with one 
tutor. The tutors met with a reading clinician dally for fifteen minutes. 

"riEL IMITATIONS I ' ' 

. . , ■ . - - ' , ■ ■ .1. ■ ■ ■ • 

The^tests Used for ^valuation during the pilot project were the* Gates- 
IlacGlnltle Reading Tests'^ (1965), Survey D, Forms' IM, 2M, and ?orm 1. 

\ Base line data for thie selection of the subjects for the experimental 
group came from the permanent records of the five 'students. 



LIMITATIONS ; . ' . ■ \ 

• 4- : ' ■■ ' , 

The experimental group for the pilot project was comprised o^ four 
fifth grade boys and one sixth grade boy. The boys .in the experimental 
group were reading at a' 'second ox third grade reading level at thS begin- 
ning of the. project. ^ 

I .V 

The control group for the pilot project had eighteen boys and girls 
who were permanent members of a regular classroom from September » 1970 to. 
r June> 1971. Students whb entered or left the class during the year wiare 
not included in the <*Dntrol group's statistics.' The students in the con- 
trol ""group were^reading at levels ranging from the. second to &he sixth 
grade. ' , * 



JUSTIFICATION ; - . ^ 

The professional implications involved in the study focus on the con- 
cept of utilizing available^ trained volunteers to assist the classroorii 
teacher by removing from the class for a limited period of time,, those 
students who have specific problems with reading skills, and working with 
the students on an individual basis until the students show improvement in 
reading. . ; ^ , 
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Und^r the guld«nct of a tMourcs ttachar, a reading clinician, or a 
classroom teachei:, the Laubach trained volunteer tutor could inplenent a 
lesson plan designed to enphasise a specific reading objective. The stu- 
dent *b classroom teacher could then evaluate the effectiveness of the 
tutoring during the stud^nt*s daily perfomance in the classroom and , 
through the use 'of standardized tests, the use of 'a stendardised test for 
evaluating thi progre8.a made 'by the 8j:udent would ensure validity in estim- 
ati ng the gain m redding' rfkilla which was made by the atudedtts in the expter 
iLientaX "group and con; rol group during the year, * 

■ ' I - . 

• • * . . 

PROCEDURE ; " • . » ' . 

The, Gates-MacGinltie Reading Tests (1965) were administered to the 
expertm^ntal group and the cpntrol group at the beginning of the pilot 
project in September,. 1970 and again ^t'the end of the project in June» 
1971. The experimental g^oup . received one additional testing in.April» 
1971 to determine their progress to date and to evaluate the use of sup- ' 
plementary materials in addition to Laubach readers and workbooks. The 
raw sccrea for ail testings appear in Appendfix A. ' . , 

The completed tests were analyzed by a reading clinician and the 
Laubach traine^^ volunteer tuto*, the- errors were noted and lesson plans 
were developed for each of the five students. Completed tests i^or the 
control group were analyzed by the jClassroom teacher — specific problems 
for each individual Were noted. All remediation for the control group 
took place in the classroom under the direction of the Itlassfobm teacher. 

« - 

«. " • . • 

, ■ ■ ■■ 

METHOD OF INSTRUCTION ; . ' . 
— ^ , , / . 

Each tutor was provided with a Thomdflce Barnhar t Beginners Dictionary , 
a set. of Laubach reading materials and workbooks, a Hegge, Kirk and Kirk 
Reme dial Reading D.ri'^ls , (1969) , a sheet of Six Cycle Charting Paper, a 
stopwatch or 3 'timer, suppiemencary reading mSiterials, e.g. Merrill 
Llng.il s tir. Readers,- Readers Digest Skill Builders , O^en Court Reading , or 
any appropriate reading materials, and .a list of the 'Star lin Letter Sounds . 

.A reading -linician demonstrated for the tutors the use of the Six 
.Cycie Charting Paper to tecord a staideut's reading rate and his word errors 
made pe: minu^.e The student read for two minutes from new jnaterisl while 
che cUriician checked the words which were errors read during the timing 
period. The words and errors were counted and divided by two for a r^ord 
of words per minute and eirors per minute. The best score was recorded on 
the chart. Usually- the clinician stressed, two or three timed readings 
are made ea.^h d^ay m the experimental group and the best timed reading is 
recorded. Before beginning the scheduled lessons in the experimental group, 
timed readings trorn three sources. were taken to determine which source of 
materlals--Mferrii:^ Linguistic R eaders , Open Court Readers , etc., was best 
tr.r rhe, ind?. 'iduA!-~thG brr.k in which the child had experienced the most 
success.. 



Dictionary drill was generated, f fop the ei^^or words recorded durlhg 
the dally readings by the student— either the tlnind feedings .or thj^ retfd-v 
Ing practice In th'e'supplementery materials. The tutor timed the stud^t 
for his ability to find the de/4nitlon tof a word quickly. No recordings 
were made of the student's dictionary skills. However, the students cem- 
• pared rates of speed or competed *for times during the* weekly group sessions 
Additional worcte were obtained from the errors the students macie in reading 
the definitions t^^ich th^y found in the dictionary. ' \ *^ 

Remedial Reading Drills (19^9); were used to 'reinforce the learning 
of sounds, etc. ,^ through the Use of lists ofnt^o^ds which havjS. the sound 
repeated in each wordo Vords which were unknown to the student were re-- 
corded by htm on Individual cards and taken home. Parents were encouraged 
to assist the student with new words by helping him 'with the pronunciation 
^nd by listening to the student re&d the words. The' parents were requested 
to praise the child, when he studied &nd to make no icomment when he did not 
^tudy his words. *, ^ • ^. ^ 

Vforkbooks .for the students In the ei^erlmental* group were Laubach^ ^ 
•materials. These' workbooks evaluated the students * abilities to write '.^ 
responses to questions, to fabricate short stories, and to match words* 
which indicate concepts presented in the' regular lessons.. 

"copies of i A. Lesson Plan Guide for Laubach Tutors , Points to Remember , 
and Materials Needed, are found In Appendix B. . • 



CONCLUSIONS AND IMPLICATIONS ;. ^ 

, The range of reding gain for the expe'rimental group at the . time of * 
the June testing was from nine-months to sixteen months — one hundred per- 
cent of the students showed a gain in the comprehensive or vocabulary , 
section .of the tast. ' • ' * . 

The control group's test scores .varied, with some stflStdents scoring 
lower in May/ than in November «^ some students staying the same, and some - 
making a gain of more than twelve months. For the control group, the 
range was from a loss of lour months to a gain* of twenty-seven monthSe • 
Eighty-nine percent of the students in the control group showed some gain— 
either^in tihe compiehension or the vocabulary section of th" test* If^it- 
ls^6stimac9.d thar 50% of the students will show a gain in a randomly sel- 
ected; cl^s room In District 549C, the 89% gain is a marked improvement ' 
over the 50% figure^ 

. . • 

The Implications of thfe pilot study were^that additional benefits 
werff being gained during , the tutoring 3essions. Tutors and classroom 
teachers repot ted apparent, gains in self-concept, interest in classroom 
work, and willingness tr>^ ney, tasks rather than shun tasks because of 
a fear of failure* In 'addition, impliCationjs are that* 'the students of a 
teacher who H*ao received trattiing in the teaching of reading beyond the 
required college courses might show a gain in their reading grade level, 
beyond that of a r^ndor^ily selected classroom, during the year. 



The one-to-on.e InQtructioa- t«chnlq«e appears to be one way to provide 
individualised Instruction for specific^ problems in leaiming if classes ave 
large. . ^ . ' ■ ^ . ^ \ 

Additional research is necessary before any' •attempts are made to pre- 
dict success at every grade leVel through the ude of Laubach trained vol- 
unteer tutors in the "Schools. 'It .is recomniended that workshop training . 
^or the tutors who atsist in the schools include ^parate training sessions 
with the classroom teachers as well as the reading clinician* 

~ A* copy of t*he Starlln Letter Soun^ , reprinted with permission from 
the author, apfTears in Appendix C. . 




scolds. FOR GATES-MAC6IMITXE 9E/J)ING TESTS 
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7 
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2.6 
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SCORI^S FOR GATBS«*KACGXMITXS RBADZltG TESTS 
•\ StmVEt 1)» I'pRMS 1 & 2 

, CONTROL GROUP' • 
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fication 





. -SPEED AND ACCURACY - 
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4^2 


• * 

> 




«. " 




SPEED AND ACCURACr • 
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34 
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12 
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31 
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17 


34/ 
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40 
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• 3.9 
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• . • " APPENDIX A / \ 
• SCORES FOR GAT^S-KACGINXTXE READniG 

* stmm mm i & 2 I % 

t: ' ■ ' eONTROL. GROUP • • 
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IGHT 

-m 
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, ^pt:" 
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46 
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• U 
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RAW SCORE 
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9 
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43 
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45 
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41 




38 


38 


PERCENTILE SCORE 


24 :^ 


io ^ 


31 
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18 
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12 . 
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3.2 
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. 3.1 
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NO. RIGHT 
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9 • 
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9 
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25 


40 


STANDARD SCORE 


41 


33 


45 




60 
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31 
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62 


42 
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2.6. 
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5;6 
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^,1 
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21 
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" 14 




50 


34 
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34 


GRADE SCORE 
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u 2 1 



11 M 



APPENDIX A 
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SCORES FOR GATES-KACGlKinE REA')ING TESTS 
SURV&Y D, fCim. 1 & 2 
. CONTROL .GROUP . 
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SEPT. 
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MAY 


NO. i 

SEPT. ' 
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IT 
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.2.4 


2.9 






4.1 1 2.5 


3o8. 




6 









SPEED AND ACCURACY 


VOCABULARY. 


COMPREISNSIOlsI 


13 M 




NO. ATTEMPTS 
. SEPT. MAY 


NO. RIGHT ■• 
. SEPT. MAY 


NO. RIGHT , 
SEPT. MAY • 


^(y, ' RIGHT . 
-SEPT. . MAY 




RAW SCORE 


6 


15 


6 


13 


■ ^'l 


18 


• 5 


26' 




STANDARD SCORE 


34 


47 • 


39 


.45 


35 ' 


;40 




44 




PERCENTILE SCORE . 


5 


38 


14 


31 


7 


1^ . 




27 


• 


GRADE SCORE 


2.2 


4.6 


2.2 


4:4 








3.9 












» 






* 

9 





SPEED AND ACCURACY 

9 



VOCABULARY 



COMPREHENSION 



RAW SCORE 



NO. ATTEMPTS 



SEPT. 

• 12- 



MAY 
8 



NO. RIGHT 
5EPT. MAY 



NO. BIGHT 
SEPT. MAY .' 
13 -16 



\ m, RIGHT 
SEPT. MAY 
16 



9 

3r 



IT 



STANDARD SCORE 



47 



33 



35 



41 



36 



PERCENTILE SCORE 



GRADE SCORE 



38 



18 



8 



7 . 



3:8 



2.6 



2.4 



3.L 



3.3 



2,2 



2', 7 



mc 





SPEED AND ACCURACY 


VOCABULARY 


COMPREHENSION 




NO- ATTEMPTS 


NO. RIGHT 


JJO.' RIGHT 


NQ. RIGHT 


• 


SEPT'. 


MAY 


SEPT. 


MAY 


SEPT. 


MAY 


SEPT, 


• MAY 


RAW SCORE 


16' 


11 


12 


11 


19 


27 


23 


33 


STANDARD SCORE 


55 


39 


51 


41 


48 


50 


• 47 


57 


PERCENTILE SCORE 


69 


14 


54 


18 


42 


•50 


, ,, 38 


76 


GRADE SCORE . 


4.9 


3.5 


4.3 


3.8 


3,9 


4.8 


3.4^ 


' 4.8 
















K 






SPEED AND ACCURAGY 


VOCABULARY 


COMPREHENSION 




NO. ATTEMPTS • 


NO. RIGHT 


NO. RIGHT 


NO. RIG*IT 




SEPT. 


MAY 


SEPT. 


MAY 


SEPT. 


MAY 


SEPT. 


May- 


RAW SCORE 


10 . 


10 


4 


5 




12 t 


22 


12 


STANDARD SCORE 


43 


37 


35 


- o 


h1 


30 


46 


32 


PERCENTILE SCORE 


24 


10 


7 




18 ' 


.2 


34 


4 


GRADE SCORE 


3.2 


3.2 


. 2.4 


, 2.4 




2,7 


3.3 


2.4 



' SCORES FOR GASES-MACGIMZTXE READING TESTS 
sSvEY 0, F01RM8 1 & 2 
/ CONTROL GROUP 



Student 
Idtntl- 

fl^atlon 







. % • 
SPEED AND ACCURACY 


VocAitjLAaV 


r 'G0MPR£HEt^St6¥^ 


17 M 


• 

RAW SCORE 


NO. ATT 
SEPT. 


EMPTS 
MAY 
"T 


NO. R 
SEPT.- 


IGHT 
MAY 


NO. B 
SEPT. 

"if- 


IGHT 

IT 


NO. B 
' SEPT. 

. IT 


TffiY . ' 

ir 


• 


STANDARD SCORE 


36 


35 

■"7 ' 


-32 


37 


Al 

•IS ■ 


■^3 


■ n 


2l' 


PERCENTILE SCORE 
GRADE SCORE 


8 


2.9 


2.9 


3.3 


•, 3.1 


•3.9 


3.0 


3.4 < 













S]^EED AND 


ACCURACY 




VOCABULARY 


COMPREHENSION* 


18 F 




N07. ATTEMPTS 
S^T. ' MAY, 


• 


^EPT. 


IGHT 

mAy 


NO. R 
SEPT. 


IGHT. 
MAY 

'16" ; 


. <N0. , R 
SEPT. 
IT 


IGHT ^ 
MAY 




RAW SCORE 


7 


12 






7 




STANDARD SCORE 


36 


• 41 ' 


37 


32 


41" 


36 


39 


38 




PERCENTILE SCORE 


8 


18 


10.. 


4 


18 


3 • 




12 




GRADE SCORE 


2.4 


3; 8 


2.5 


2.8 


3.1 


3..3 


2;6 


3.0 


» 




n 


• 








« 

♦ 






SPEED AND 


iiPCURACY 




VOCABULARY 


COMPREHENSION 


19 F . 


.-# • 


.NO. ATTEMP'r'S 




• NO. RIGHT. 


NO. RIGHT - 


NO. RIGHT 


• 

RAW SCORE . 


SEPT. 
11 


MAY 
11 




SEPT. 

<.8 , 


MAY 

6 ■ 


SEPT. 
11 


16 


SEPT. 
15 


MAY 

•17; • 




STANDARD SCORE 


45 


39 


43 




38 


36 


39 


3^ 


t 

• 


PERCENTILE .SCORE 


31 


' 14 


24 


2 


li ■"' 


8 


. 14 






GRADE SCORE 


3.5 


3.5 


3.2 


2.6 

• 


. 2.8 


3.3. 


♦2.6 


2.8 

• 1 
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APPENDIX 



A tESSON PLAN GUIDE ^OR LAUBACH TUTORS ^ 

Mary Gavilkei October, 1971 

'■ . • ' • ' 

•Feel free to make ch^ges 'in the order or length of activity. Your 
Itutor supervisor will assist' you with acfdition^l activities. 

', • , ' ' ^ • % _ 

Take a "Before:" Select three kinds of reading mate.rials, e.g. ^ 
Merrill , Open Court ; do timed readings; select the best score; use 
that supplementary reader. ' . - 

. • . 

. «» ' 

5 minutes 

Warm up on Starlin Letter Sofirids , Have the letters written on 
cards. Eliminate the ones said correctly after the first read- 
ing«. Retain the unknown sounds for a few more trials. 

5 minutes 

T"" Have the student practice reading easy selections to .warm up 

and to experience success in reading without having to stop for 
unknown words. Try choral reading occasionally. 

•15 minutes 

Take ■ ti'fied^eadlngs on new material — preferably Laubach material 
The student tead» .ff»r two minutes while the tutor notes the 
errors, on his copy. VTordc^d errors are counted and both sums 
are divided by two in order^&--rece>rd words riead'per minute and 
errors per minute. Record the best^a^5ore on Six Cycle Charting 
Paper. Have the student write the wor3~ errors on cards or make 
a list of them to 'take home for study. 

• • 

10 minutes ^ " 

Use the word errors as a source of words to find in the diction- 
ary. Any unknown words in the dictionary definitions should be 
a part of the dictionary drill. Time the student's ability to 
find a word or have the student guess if 'the word will be found 
at the beginning, middle, or last part of the dictionary. 

20 minutes 

Do the workbook exercises in the Laubach materials — give assist- 
ance when necessary so the student may experience success. 
Change the time schedule or the order of work as needed. 
Administer tests or check-ups when the student completes a book. 
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APPENDIX B 



POINTS TO, REMEMBER 



Each bulldlag will provide a tutor supervisor — a persdn who can 
answer your questions* *Your student will have had a standardized ^ 
reading test before you meet him. The tutor supervisor will go 
over the tast; results with you* 

Somedne will call you If your student is absente' You need to notify 
the school if you are Unable to teach your student* Be on time 
always t so the student can depend on youe * . 



You'Vill usually meet four days weekly with your student and the 
tutor supervisor will meet one day. with the group of students 
being tutored « ' 



Make certain that you know the letter sounds* 

t 

While you w()n*t be emphasizing riiles» make certain that the student 
understands what yt)U' are teaching ^lim* Read the Laubach manual for 
information about the pupil-tutor relationships* 

Try choral reading with >our student — this helps to correct hesita- 
tions and to establish a regular rhythm in reading* 

Have the student finish the required writing in the workbooks* 

Use the Laubach tests when each book is completed* 

Ask your tutor supervisor about anything which puzzles you. 



/ 
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^ ' APPENDIX ^ * ' 

MATERIALS NEEDED BY THE LAUBACH TUTOR IN THE SCHOOL 



A copy of Starlln Letter Soiinds 
Two sets of Laubach materials 

Access to Remedial Reading Drills , by Hegge, Kirk and^^irk- 
Thorndlke Barnhart Beginning Dictionary ■■ , 

Two copies of three different supplementary readers, .e»g. Merr£ll 
Linguistic Readers , Open Court Readers , Readers Digest Skill 
' Builders , Let*s. Read, or any other appropriate materials. \ 

(These will be used for the "Before," to determine in which 
''materials the student experiences the most success.) 



One timer or stop watch fo.r timed readings ^ . 

One sheet, of Six Cycle Charting Paper ; 

Writing paper with lines or a notebook for tkfi student 

« 

Blank cards or papers to record words or the Starlln Letter Sounds 
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ABPBHDIX C 

/ \ * ' STARLIN LETTER SOUNDS 

■• • ■ ' ' 

Rationale £or» Letter, Sound Mnemonics 

( ■ CM. Starlin 

It ifB toy opinion that a youngster will more quickly become Independently 

competent In Tememberlng the sounds that alphabetic letters reprasent. If the 

letter form itself serves to trigger'^ a key word that begl^xs with thesound of 

the given letter, (e.g*. 0 looks like an olive, so the shape of 0 can setve to - 

trigger the key word^ olive which starts with short 0). 

t 

This procedure provides the yoimgster with a self contained ctie for re- 
membering the letter sound in Isolation or within the word without the need of 
other mor^'prosthetic aides. Presently, prosthetic devices such as: (1) pic- 
ture cues (e.g. short a, shown -with picture of an apple), (2) color coding . 

♦ - . ■ 

(e.g. Words in Color ) , modified alphabets (e.g. Initial Teaching Alphabet) 
written key words that are part of the youngster's sight vocabulary (e.g. a 
card with. C and. a cat written on it) or a combination of these are commonly 
used t<kfat«ntt^e the remember lng~l>f^tTie~Ietter sounds. However, these de- 
vices need to fee eventually faded out and a return must be made to traditional 
orthography, block print ou'.wh it e. paper Vlth no pictures Sls^wrltten key words. 

» 

It is. not necessary to go through such fading procedures when using the^ self 
contained letter sound mnemonics. 

Of course, the objective of such instruction is that the you^g^r, after 
encountering each letter a number of times, will no longer, have to stop, re- 
member the mnemonic, the key word and its initial sound but will remember the 
sound by merely recognizing the letter. ' --^ 



1 Meaning I have no. data. to support the position. « 

2 It is not essential that a direct correlation, exist betweep .^the key word and 
the letter symbol but rather that the word used has 'the sai»e initial sound 
and the- form of the letter serves as a cue for the word. (e.g. The 0-olive 

" example involves basically a direct correlation, however, my clinical obscrv 
ation suggests that a (an apple with a stem), 1 (an Indian with a feather)^ 
and others are very successful even though the relationship is not nearly as 
obvious) ^ 
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APPBMDIX C ' 



Letter Sound* in Terns of. 
P&qnlc BAguUrlty PriAcipUej 
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APPENDIX C 

' V ♦ ■ ... . • ■ ■ ^ • . 

After the yoxmgster has mastered the sounds^ work on blending will 
^b^egln* Words ije blends from 10«*20 times should then become part of his 
sight vocabulary. After the child has begxin to read words as complete 
units he Is on the threshold of becoming a fluent reader. 

i So the incorporation of the letter sound mnemonics is merely a 
•procedurii^iesigned to accelerate a youngster, in achieving the ultimate 
•goal of becpming «a fluent reader. . 



